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Abstract: This study aimed to point out (1) whatkinds of reading strategies used by EFL students at STKIP Muhammadiyah Aceh Barat Daya? and (2) what is the common reading strategies used by those students?A quantitative research design was utilized to collect the data in which a questionnaire was used as instrument.  The questionnaire consisted of items to gain the students’ responses toward six categories of Reading Strategies implementation on their reading ability, namely: memory, cognitive, compensation, metacognitive, affective, and social reading strategies. In total 50 students ofEnglish Education Department at STKIP Muhammadiyahfrom different semester were involved as participants.The findings of the study revealed that(1)EFL students at English Education Department used the six categories of reading strategies both direct and indirect reading strategies such as cognitive, compensation, affective, social, metacognitive and memory strategies. (2) The average range of the sixreading strategies obtained from EFL students at English Education Departmentwere above 3.5 to 4.4. This indicated that the common strategies used by EFL students at STKIP Muhammadiyah Aceh Barat were cognitive, compensation, affective, social, metacognitive, and memorystrategies.
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A. INTRODUCTION
One of the requirement courses that must be taken by English department students is reading.Reading is a skill that is used in all subject areas and can greatly increase or decrease a student’s success in the classroom.Zwiers (2010) stated that Reading is an activity in which the readers get the information from the text they read. In addition, Urquhart &Weir (1998) assert that reading as the process of receiving and interpreting information encoded in language form via the medium of print.  
Moreover, reading is not only read aloud whole of the text without any goals, it requires the students to receive and to understand the information written from the text.An important dimension of reading education includes understanding what skilled readers do when they read (Ashby & Rayner, 2006).Furthermore, reading is strategic process in that a number of skills and process used in reading call for effort on the part of the reader to anticipate text information, select key information, organize and mentally summarize information, monitor comprehension, repair comprehension breakdown and match comprehension output to reader goals (Chapelle&Susan, 2009)
Therefore, to enhance students’ motivation and to achieve students’ comprehension in reading both teacher and students need to find appropriate strategy. One of them is facilitate the students to alert their own reading strategies. 
According to Brantmeier (as cited in Ebrahimi, 2002) defines reading strategies is a way for the reader to understand what they read. In addition, Singhal (2001) added “Reading strategies are of interest for what they reveal about the way readers manage their interaction with written text and how these strategies are related to text comprehension”. To sum up, a reading strategy is an action that can be used by readers to comprehend easily what they have read.
There are many types of reading strategies, the alternative toxonomies have been offered by Chamot& O’Malley (1990), learning strategies can be divided into three types “cognitive, metacognitive, and socio-affective strategies”. Besides, Oxford (2003)mentions the learning strategies into two classification, direct and indirect strategies. Each strategy has three major class. Direct strategy includes “memory, cognitive and compensation”. Meanwhile indirect strategy includes “metacognitive, affective and social strategy”. 
Unfortunately, most of students believe that they rarely use strategies in reading, they only focus on first sentences to find main idea quickly, look for event in the text, date and then sometimes read the text more than once. (English students, personal communication, February 10th, 2018). Certainly, those ways are some reading strategies that they have been applied while reading English text,however they do not know what kind of strategies are.
To support the issues raised in this research, several reading strategies studies were considered. A study conducted byKung (2013)showed that most of students used appropriate reading strategies to help them read fluently and effectively when they meet the reading problems during the reading process but there are some reading strategies are never used by them. Moreover, different level of students might use the same and different strategies when read English text,(Hung and Ngan, 2015)
In short, to provide an appropriate or an effective strategy for students, a teacher should provide and imply various reading strategies in order to make students aware of and help them understand what they read and enjoy in the reading process.
Based on the discussion above, two research problems were poses for this study. First, this research tried to answer the following question: “What kind of reading strategies used by EFL students at STKIP Muhammadiyah Aceh Barat Daya?” Second, “What is the common strategy used by EFL students at STKIP Muhammadiyah Aceh Barat Daya?”

B. LITERATURE REVIEW
	Reading is a process of constructing meaning by interacting with text; as individual read, they use their prior knowledge along with the clues from the text to construct meaning. Koda  (2005) asserts that comprehension occurs when the reader extracts and integrates various information from  the text and combines it with what is already known. Furthermore, reading comprehension strategies are a set of tools readers use to make sense of what they read.  They enable the reader to stay focused and become actively engaged in the text which improves understanding. 
According to Oxford (1990), learning strategies can be categorized into six categorizes; first, memory strategies which are related to the way students remember language, for examples: associating and using imaginary, second, cognitive strategies which are related to the way students think about their learning, for instances: repeating, skimming, using resources, reasoning, analyzing, translating, taking notes, summarizing, highlighting, and scanning, third, compensation strategies which enable students to compensate for their inadequate knowledge,for examples: using linguistic clues, and using other clues, fourth, metacognitive strategies which are related to how students monitor their learning, for instances: overviewing, paying attention, and identifying purpose, fifth, affective strategies which are concerned with students’ feelings, for examples: anxiety-relaxation, and discussing feeling,the last, social strategies which are concerned with students’ learning through interaction with others, for instances: asking clarification and cooperating with pair.
Reading Strategies that support comprehension 
	Strategy instruction should be explicit, intensive, and extensive. The ultimate goal is to have students using the trained strategies autonomously, skillfully, appropriately, and creatively. Furthermore, Strategies should be taught to students directly over an extended period of time as part of the existing curriculum(Pressley &Woloshyn, 1995).
	Pressley et al., 1989;Trabasso&Bouchard, 2002divided reading comprehension strategies into summarizing, forming question, answering question and elaborative interrogation, activating prior knowledge, monitoring comprehension, using text – structure awareness, using visual graphics and graphic organizers andinferencing.

1. Summarizing
Numerous studies have shown that summarizing leads to significantly better comprehension among students in first language context (Presley &Woloshyn, 1995).In meta-analysis of comprehension – strategy research, Trabaso& Bouchard (2002) review 18 studies across third through eighth grades. Consistently, the quality of summaries improved with instruction and students recalled more information as a result of summary practice.
2. Forming Question
Forming questions is commonly recognized as an important strategy among first language reading. Question-forming strategies often require training students in how to generate appropriate question in relation to a text. There is strong evidence that question generation improves memory for text information, the identification of main ideas, and accuracy in answering question (Rosenshine, Meister, & Chapman, 1996)
3. Answering question  and Elaborative Interrogation
Answering question and Elaborative Interrogation have long been recognize as important cognitive abilities, and certain aspect of question answering are strategic in nature. In general, answering questions after reading significantly improves comprehension for adults (Anderson & Biddle, 1975)
4. Activating prior knowledge
Activating prior knowledge appears to improve recall of information among students (Dewitz, Carr, &Petberg, 1987). Background knowledge activation is widely recognized as a key to building better comprehension for the text, assuming that the way in which background is activated is effective. 
5. Monitoring comprehension
Monitoring comprehension is commonly discusses as a major reading strategy that improves comprehension. It has also often been identified as a major metacognitive process (Baker, 2002; Presley & Block, 2002)
6. Using text-structure awareness
Using text-structure awareness has been shown to be a powerful means for improving reading comprehension and recall information. Text-structure awareness includes recognizing, and attending to, a number of discourse-structure signaling system. 
7. Using graphic organizer
Using graphic organizers (e.g., Venn diagrams, matrices, and flow charts) creates an important combination of text-structure awareness, main idea recognition, and imagery. Graphic organizers help students recognize text structure and highlight main concept and their relation with supporting information (Taylor, 1992; Vacca&Vacca, 1999)
8. Inferencing
Inferencing instruction is generally viewed to be useful to comprehension improvement, but there are relatively few experimental studies that provide explicit training in inferencing as a way to improve comprehension among grade-level or better readers, there is srong evidence that inferencing abilities represent a major difference between poor readers and normal readers (Yuill&Oakhil, 1991).

C. METODOLOGI
A quantitative method was used with a purposive sampling. Participants were recruited from 4 different semester students at English Education department at STKIP Muhammadiyah Aceh Barat Daya, starting from 9 students at second semester, 8 students at fourth semester, 10 students at sixth semester till 23 students at eighth semester, resulting in a total sample of 50 students.
Instrument
A questionnairewas used to collect the data. As stated by Openhiem (2000)the questionnaire can be used as one of essential measurements for data collection.The Likert scale-five-point was adopted from Oxford. It had English and Bahasa versions to alleviate the students’ misunderstanding of the content, and included 22 questions that related to six categories of reading strategies such as question no. 1 and 2 refer to memory reading strategies, no. 3 till 12 refer to cognitive reading strategies, no. 13-14refer to compensation reading strategies, no. 15-18 refer to metacognitive reading strategies, no.19-20 refer to affective reading strategy, and no. 21-22 refer to social reading strategies.It was taken approximately 30 minutes to complete the questionnaire.
Data Analysis
To investigate what kind of reading strategies used by EFL students, and to figure out what the common strategies used by EFL students, the mean score was computed and standardized to Oxford interpretation.

Results
Kinds of Reading Strategy Used by EFL students 
The following table shows kinds of reading strategy used by EFL Students
Table 1:Kinds of Reading Strategy Used by EFL Students
	Categories
	Mean

	Memory
	3,63

	Cognitive
	3,89

	Compensation
	3,84

	Metacognitive
	3,65

	Affective
	3,82

	Social
	3,70



The result of the study revealed that most of EFL students at STKIP Muhammadiyah Aceh Barat Daya used various reading strategies for example direct reading strategies including memory, cognitive, and compensation strategies, and indirect reading strategies including metacognitive, affective, and social strategies when reading English texts. 

The CommonReading Strategies Used by EFL Students
The table below shows the common reading strategies used by EFL students.

Table 2:The Average Scores of Reading Strategies
	Categories
	Mean

	Cognitive
	3,89

	Compensation
	3,84

	Affective
	3,82

	Social
	3,70

	Metacognitive
	3,65

	Memory
	3,63



Table 2 presents the common reading strategies used by EFL Students at STKIP Muhammadiyah Aceh Barat Daya; cognitive (3,89) compensation (3,84), affective strategies (3,82), social (3.70), metacognitive (3,65), and memory reading strategies (3,63).

Table 3:Key to Understanding the Averages

	High
Medium
Low
	Always/Almost always use
	4.5 to 5.0

	
	Usually use
	3.5 to 4.4

	
	Sometimes
	2.5 to 3.4

	
	Generally not/Rarely use
	1.5 to 2.4

	
	Never/Almost never use
	1.0 to 1.4



Regarding to the key to understanding the averages as stated by Oxford (Table 3), the result can be interpreted that most of EFL students at STKIP Muhammadiyah Aceh Barat Daya usually used the six reading strategies when reading English texts with the range above 3.5 to 4.4 

D. DISCUSSION
As the result of the previous study,  Kung (2013)found out that most of the students in Taiwan were used appropriate strategy in reading, such as cognitive, metacognitive, affective and social strategy. Meanwhile, there were some strategies less or never used by them such as memory and compensation strategy. 
The finding of the previous one was totally different from the results of this study which explained that  most of EFL students at STKIP Muhammadiyah Aceh Barat Dayaused the six categorizes of reading strategies. Besides, most of them usually used cognitive, compensation, affective, social, metacognitive, and memory reading strategies when they read English texts. 
The sequence process of reading English text could be described as when they read English text, most of them always concern to use the strategies such as repeating, skimming, and highlighting what they read. Next, when they are not sure about the meaning of the word or the information written from the text, most of them always try to use other hints to understand the text. Then, they will always aware of their feeling to feel relax when they read English text. After that, they will usually try to clarify and interact with others and try to reflect the weakness and progress about what they read. Finally, they will usually try to remember the information they got.

E. CONCLUSION
Regarding to the findings, it can be summarized that basically students have reading strategies when they read material written in English however they do not aware of and are not able to identify each strategy in which help them to easy and enjoy reading. Besides, each student has different reading strategy that can be influenced by her or his own reading habits and environments in the classroom and out of the classroom. 
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